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Whittle
Statement 2023-2026 e
School Overview
Detail Data
School Name Whittle Academy
Pupils in School 240 children on roll
Proportion of Disadvantaged Pupils 23% (56 children)
Academic year or years covered by statement 2023-2026
Publish date 315 December 2024
Review date Review Date September 2025
Statement authorised by Michelle Harris, Headteacher
Pupil premium lead Michelle Harris, Disadvantaged
Champion
Governor lead Jonathan Brant - Premiums Governor
% of PP children also SEND, EHCP, EAL EAL (26%)
SEND (28%)
Funding Overview
Detail Amount
Pupil premium funding allocation this academic year (published £68,172
by ESFA and updated in September 2022)
School Led Tutoring allocation £3,036
Recovery Premium allocation for 2022/23 £6,816
Pupil premium funding carried forward from previous years £0
(enter £0 if not applicable)
Total budget for this academic year £78,024




Part A: Pupil Premium Strategy Plan

Statement of Intent

Inspire Education Trust priorities:

Our priority is for every pupil to make good progress and achieve their full potential achieving high
attainment in line with peers regardless of the social inequalities that disadvantaged children overcome
on a daily basis. Our intention is for every child to have the skills and mindset to overcome challenges
and barriers to live life to the full as a child growing up in Coventry and Warwickshire and achieve
individually.

Whittle serves a very diverse community with a number of children living in poverty. Children often start
in Nursery and Reception significantly lower than national expectations, especially in early language skills.
There is a clear, strong understanding by all staff of the multiple barriers facing disadvantaged pupils.
Together with the highly effective pastoral support, we aim to support our disadvantaged pupils through
the following key aims and objectives:

e Quality first teaching and feedback to narrow the attainment gap between disadvantaged and all
other pupils nationally and within our own school's data

e Pupil Premium children should make or exceed national progress data

e For all our disadvantaged pupils to be supported academically, mentally, emotionally and socially
so they can access a full curriculum and thrive and achieve every day at school alongside their
peers

No single intervention provides a complete solution to the complex educational issues in any school and
therefore, we believe that a multi-faceted approach offers the best opportunity for our children to
improve. Our priority for the pupils at Whittle is that all pupils, irrespective of their background or the
challenges they face, make good progress and achieve high levels of attainment In line with their peers.

At Whittle our vision is that all children ‘will soar beyond what they imagine possible’. The focus of our
pupil premium strategy is to support disadvantaged children to achieve this goal, to ensure an
aspirational mindset, where children show care for their learning and are equipped with the skills they
need, emotionally, mentally, socially and academically to succeed and thrive in school and beyond. We do
not believe that a single intervention provides the solution to the complexities of raising attainment for
disadvantaged children and employ a multi-faceted approach to best meet the needs of our children.

All of our children benefit from the schools’ universal offer, focused on high quality teaching and learning
for all, ensuring effective differentiation and challenge in line with our school bespoke teaching and
learning toolkit. Where the needs of our disadvantaged cannot be entirely met through our Universal
offer, a range of bespoke, targeted interventions or wider strategies are adopted. The intervention
depends very much on the needs of individual children, so this is by no means an exhaustive overview,
but more of a reflection of some of the targeted interventions we have found to have impact previously.

Key to our strategy is the use of research to inform decision making, particularly in our choice of
interventions. Our focus is on early intervention, all staff knowing and employing our strategy, taking
responsibility for our disadvantaged children and the progress they make and that partnerships with
parents are further cultivated to best support our disadvantaged cohort.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge

Detail of challenge

1

Academic Progress & Outcomes within Writing and Maths Our data and assessments at the end of
December 2023, shows a gap between disadvantaged and all children within Reading, Writing and Maths.
There is currently a gap between disadvantaged and non- disadvantaged in their combined attainment. The
gap in Reading is closing due to a highly focused approach to early Reading and Reading across the school. By
the time children reach Year 6 (2023-24 academic) the gap is narrowing between dis and non-disadvantaged
children. Reading ARE 45% v 65% non-disadvantaged, Writing ARE 45% v 60% non-disadvantaged

Writing: Assessments, observations, and discussions with pupils suggest disadvantaged pupils often have
greater difficulties with phonics and early reading. Home reading is not as regular, or as valued for some and
reading for pleasure not as embedded. As children progress within KS2, this often translates into more difficulty
with Writing composition through barriers with transcription often overwhelming and limiting the quality of the
grammatical structures and overall composition of writing pieces.

Maths: Assessments, observations, and discussions with pupils suggest disadvantaged pupils often have
greater difficulties with their ability to become fluent in the fundamentals of Mathematics. Reasoning and
solving mathematical problems by using and applying their mathematics continues to be an area of
development for KS2 children moving forwards.

Reading: Reading for pleasure and reading at home are not as embedded as the school would like. Greater
promotion, incentives and clear expectations of parents from school is needed to ensure consistency for all
pupils. Reading regularly should be a non-negotiable for all families. While reading remains a very high focus
and visual presence in school, there must be clear expectations on parents/carers with senior leaders ensuring
this takes place and, where it cannot, school take up the gap to ensure consistency for all.

Oral Language & Vocabulary On entry to Whittle Academy, GLD is lowest in Literacy with only 46.7% of
children achieving this. The group most at risk is our disadvantaged children according to our data analysis.
Within our Reception cohort (2023-2024), the percentage of children expected to achieve GLD is lowest in
communication, language, and literacy. Through observation, staff and pupil voice, weaker language and
communication skills are notable for our disadvantaged children across KS1 also. This has resulted in
increased speech and language difficulties and increasing vocabulary gaps among many disadvantaged
children. Moving forwards, there is now an increased focus on oracy within EYFS and KS1 planning, provision,
and resources.

Knowledge to ‘use and apply’ within learning Being able to ‘use and apply’ knowledge within the
Curriculum is empowering for children within the learning process. Less knowledge to draw on, often means
that some of our children are more reluctant to actively get involved within the learning. This is evident from
Reception through to KS2, At the end of Reception 57% of all children achieved GLD and only 20% of
disadvantaged children achieved GLD. At the end of KS2, the attainment gap between all children and
disadvantaged children was 30% lower in attainment. Moving forwards, the focus now must be on building,
strengthening, and developing further knowledge with our disadvantaged pupils through retrieval practice and
a deeper awareness of working memory limitations so gaps in knowledge & understanding diminish.

Wellbeing & Mental Health Our assessments, observations and discussions with children and families have
identified social and emotional issues. These challenges particularly affect disadvantaged children, including
their well- being and attainment. There are a high proportion of families living in poverty, with the involvement
of social care and in need of pastoral support. The number of children being referred for safeguarding or
mental health support has increased. Moreover, some of our children require additional provision regularly and
are receiving bespoke individual planning and provision. A further 52 children are accessing emotional and
social support through our Thrive provision, supporting their emotional development and resilience. Out of
these 52 children, 15 children are disadvantaged (29%).

Attendance Our attendance data 2021-2022 was 92.5% for all children, and for disadvantaged children this
was 91.8%, this results in a 0.7% difference. The pastoral team continue to work hard each and every day to
support the bridging of this gap. Regular and rigorous tracking of attendance indicates a gap between the
attendance of all children and the attendance of identified families, most often those with multiple barriers.
For a minority of children, they have significant barriers to overcome to ensure regular attendance &
punctuality.
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Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will
measure whether they have been achieved.

Intended outcome

Success Criteria

Improved oral language
skills and vocabulary
among disadvantaged

pupils.

Assessments and observations indicate significantly improved oral language among
disadvantaged pupils. This is evident when triangulated with other sources of evidence,
including engagement in lessons, book scrutiny and ongoing formative assessment.

Improve retrieval of
knowledge and
vocabulary among
disadvantaged pupils

Assessments and observations indicate significantly improved ‘knowledge bases’ among

disadvantaged pupils through evidence of ‘using and applying’ knowledge appropriately.
This is evident when triangulated with other sources of evidence, including engagement

in lessons, book scrutiny and ongoing formative assessment.

Sustained improvement
in phonic and early
reading scores.

Pupil Premium children continue to match non-pupil premium in phonic attainment. This
progress and reading confidence is maintained as children move through KS2.

Improved writing
attainment for
disadvantaged pupils at
the end of KS2.

KS2 writing outcomes in 2024/25 show that the proportion of disadvantaged pupils
meeting the expected standard is in line with non-pupil premium children. There is also a
significant narrowing of the gap between the two groups at greater depth.

Improved maths
attainment for
disadvantaged pupils at
the end of KS2.

KS2 maths outcomes in 2024/25 show that the proportion of disadvantaged pupils
meeting the expected standard is in line with non-pupil premium children. There is also a
significant narrowing of the gap between the two groups at greater depth.

To achieve and sustain
improved attendance
for all pupils, particularly
our disadvantaged

pupils.

Sustained high attendance from 2024/25 demonstrated by:

« Overall attendance is consistently line or better than national and local authority.

* Persistent absenteeism and lateness is minimised and pupil attainment is impacted
due to improved attendance.

To achieve and sustain
improved parental
engagement impacting
on pupil attainment and
progress.

Sustained high levels of parental engagement & wellbeing from 2024/25 demonstrated

by:

e Anincrease in participation in parental workshops, Family Learning events and
community events, particularly among disadvantaged families.

e Parent surveys show increased confidence to know how to help their children with
their home learning as well as improved relationships between home and school.




Activity in this academic year:

Teaching (i.e. CPD, recruitment and retention)

Budgeted cost: £31,614

Activity Evidence that supports this approach Challenge
number(s)
addressed

Pedagoqy Toolkit Research indicates that high quality teaching can narrow the 1.2 3 45
Continued disadvantage gap. The benefit of the Early Career Framework, NQP e
implementation of the programmes and effective training play a crucial role in improving

revl?sed Teaching and classroom practice and pupil outcomes. Professional development

Learnina Toolkit 2023 needs to be well-designed, selected and implemented well. Key

and resegarch led findings indicate to focus on mechanisms; the core building blocks

learning to ensure that are observable, can be replicated and cannot be removed without

consistgnt hiah qualit making professional development less effective i.e. revisiting prior

first teachinggfo?all y learning, goal setting, feedback and action planning. The research

(CPD). Teachers upskilled recommends that training should build knowledge, motivate staff,

across the school w?th training. develop teaching techniques and embed good practice in the context

RWI and DSR focus in KS1. of the school.

Whole Class Reading focus in

KS2, Oracy, retrieval and

Maths Mastery (Including

HLTA upskilling)

Mathew Thomas front

load teaching and

learning support at

Whittle at the start of

the year/including new

staff to understand and

implement the toolkit.

Approx 20 days — 1 day £6000

per week from the start

of the year until January.

Cost: £300 per day

Pedagoqy Toolkit Feedback involving metacognitive and self-regulatory approaches 1.2.3. 4.5

Training for all staff to
ensure priority
additional verbal
feedback, which is
clear and purposeful
to identified children.

Feedback policy adapted and
able to be used alongside
verbal feedback. Marking
codes and 'live’ marking used
to aide progress.

1 day of development

may have a greater impact on disadvantaged pupils and lower prior
attainers than other pupils. Pupils require clear and actionable
feedback to employ metacognitive strategies as they learn, as this
information informs their understanding of their specific strengths and
areas for improvement, thereby indicating which learning strategies
have been effective for them in previously completed work.

Feedback | EEF (educationendowmentfoundation.org.uk)

EEF Feedback Overall +6 months

Written Feedback +5 months

Oral Feedback +7 months



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

work involving DS, DMS
and MT focusing on
feedback/adaptive
teaching

£600
2 training session of 1

hour for all teaching
staff x 22% for PP on roll

£100 per training
session.

Continual programme of
training aligned to
Read, Write Inc
Phonics, DSR and
fluency to secure
stronger teaching of

reading for all pupils.
Timetables reflective of regular
taught reading sessions.

1 day of RWI training for

Leaders-

DMS, MH and LA

2 hours of LA time per
week to upskill and
support staff in house

( pprox..).

1 hour of DHT time to
support the teaching
and learning of RWI (all
yea

2 hours of DHT time per
week (blocked) to lead
and manage RWI across
the Trust (summer
term)£

RWI and KS2 Freshstart
interventions.

4 TAs 45mins
daily.12000

Booster group 1 HLTA x
30 mins daily, -
further Trust & School R

W Inc initiative/ platform
and training for 2024-25

Phonics approaches have a strong evidence-base that indicates a
positive impact on the accuracy of word reading (though not
necessarily comprehension), particularly for disadvantaged pupils. EEF
Phonics Weblink EEF Phonics Overall +6 months Daily supported
reader is an approach used in Year 1 to support early reading with a
focus on comprehension and fluency.

Phonics | EEF (educationendowmentfoundation.org.uk)

EEF Comprehension strategies +6 months

Daily supported reader is an approach used in Year 1 to support early
reading with a focus on comprehension and fluency.

Reading comprehension strategies | EEF
(educationendowmentfoundation.org.uk)

EEF Oral language + 6 months

1, 4



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

Retrieval Practice strategy in which bringing information to mind

Pedagogy Toolkit 1,3
A focus on enhances and boosts learning. Deliberately reca!ling information

implementing retrieval forces us to pull our knowledge."out" and examine whajf we know.

practice strategies to EEF Blog: Does research on ’ret.neval practice’ translate into... | EEF

support the children's (educationendowmentfoundation.org.uk)

knowledge acquisition

and to strengthen the

learning within Year

Groups and across Year

Groups.

Mathew Thomas CPD

session 1 hour £100

Pedagoqy Toolkit Oracy is key to children accessing the curriculum. Oral language 1
Continued focus on in’Ferventiorjs are baseq on ’Fhe idga that Fomprehension and reading

Oracy to support skllls.beneflt from explicit dlscus§|on of el.ther cpntent or processes of

children's vocabulary and learning, or both, oral' Iangyage |r.1tervent|ons aim to suppqrt learners'’

language development use of vocabulgry, artlcglatlon of ideas and spoken expression.

across a range of Oral Ian.quaqe interventions | E.EF

subjects Implemented in (educationendowmentfoundation.org.uk)

EYFS.

1 staff CPD session x1

hour on development of

the Oracy toolkit for all

teachers and TAs

Welcomm cost

1 x Jodie Barnes how

often per wee

Pedagogy Toolkit The quality of the modelling and demonstrating of the core 1
Further develop knowledge and skills within a lesson is arguably the most important

effective modelling fac.tor in Igsson quality b_y_the Teacher/.HLTA/ TA leading the session.

and demonstrating This links into metacognltlo.n and all children being aware of ‘what.

strategies with all the){ know' and how they will ‘use and apply what they know’ within

teaching adults so the independent part of a lesson.

children have the ‘best EEF blog: Working with worked examples - Simple technigues to... |

models’ to draw on EEF (educationendowmentfoundation.org.uk)

when working EEF blog: Modelling Independgnce - The ‘Seven-step Model'... | EEF
independently. (educationendowmentfoundation.org.uk)

Mathew Thomas CPD

session 1 hour £100

Further (academy) The DfE non-statutory guidance has been produced in conjunction 1

personalisation and
development of the
Maths curriculum
aligned with maths

mastery project.

Aligned with NCTEM Maths
Hub TRG.
Cost of the NCTEM

program, training or cover
aligned with this for DMS

with the National Centre for Excellence in the Teaching of
Mathematics, drawing on evidence-based approaches:
Mathematics guidance: key stages 1 and 2 (covers years 1 to 6)
(publishing.service.gov.uk)

Improving Mathematics in Key Stages 2 and 3 | EEF

(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice
https://educationendowmentfoundation.org.uk/news/does-research-on-retrieval-practice-translate-into-classroom-practice
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/news/eef-blog-working-with-worked-examples-simple-techniques-to-enhance-their-effectiveness
https://educationendowmentfoundation.org.uk/news/eef-blog-working-with-worked-examples-simple-techniques-to-enhance-their-effectiveness
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-independence-the-seven-step-model-planning-tool
https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-independence-the-seven-step-model-planning-tool
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3

and LA over the last year.
Approx 6 days 2023/24

each (could check) £3200

Standardised tests can provide reliable insights into the specific

Routinely embed 1,2,45

assessment gap strengths and weaknesses of each pupil to help ensure they receive

analysis techniques to | the correct additional support through interventions or teacher

know all children’s next instruction. Crucial focus on plan, teach, assess cycle.

steps in learning,

particularly in writing Moving forwards, further strategic use of writing assessment data to

and maths. Termly inform planning and teaching focuses will ensure greater links and

assessment points. clarity within the plan, teach and assess writing cycle.

Teachers use gap

analysis grids to inform Diagnostic Assessment Tool.pdf (d2tic4wvoTliusb.cloudfront.net)

planning. Continue to

build for writing. EEF blog: Improving Literacy in Key Stage 2 | EEF
(educationendowmentfoundation.org.uk)

Additional training and

time for teachers to

complete this analysis.

Training: 2 hours for all

teachers

Time: 1pm x6 for all

teachers

Thrive, outdoor learning | There is extensive evidence associating childhood social and 45

and support for quality
of social and
emotional (SEL)
learning will be
routinely reviewed and
developed. Learning
Mentor leads Thrive
sessions with children
identified from action
plans. Pastoral Lead
supports identified
families.

Learning Mentor Salary

22% of salary based on PP
on role

22% of Pastoral Manager's
sala

Total cost of Onside
outdoor learning targeted
at PP children

Spring term £1,984.00
Summer term
£3,224.00

emotional skills with improved outcomes at school and in later life
(e.g., improved academic performance, attitudes, behaviour and
relationships with peers). Embedding Thrive linked to the school
values and ethos, supporting pupil self-regulation, Pastoral team
targeted support, Thrive small groups and Forest schools.



https://d2tic4wvo1iusb.cloudfront.net/documents/news/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/news/eef-blog-improving-literacy-in-key-stage-2
https://educationendowmentfoundation.org.uk/news/eef-blog-improving-literacy-in-key-stage-2

Develop, through
training, the skills of
Teaching Assistants
and HLTAs so that they
more responsively meet

the needs of all children.

HLTA/TA targeted training
Cross Trust

Workshops in
house/training.

3 sessions during the
Autumn term for all TAs

£408

Whilst there has been a huge increase in the number of teaching
assistants available in schools over the last 20 years, high quality
training and deployment has been patchy. Linked to the below EEF
research and the current needs of our pupil premium children, more
honed deployment and knowledgebase of these staff will rapidly
improve children academic performance, attitudes to learning and
relationship with peers.

This academic year will see HLTAs across Whittle Academy take part in
a bespoke cross-Trust Teaching Assistant Programme. The programme
will focus on sharing and utilising the latest research into feedback
within the classroom, dialogic teaching as well as developing
metacognition through effective modelling and demonstrating
opportunities with the children.

Making Best Use of Teaching Assistants | EEF
(educationendowmentfoundation.org.uk)

1,2,3,4,5

Targeted academic support (i.e. tutoring, 1:1 support, structured interventions)

Budgeted cost: £38,310

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional 1: 1 Phonics approaches have a strong evidence base indicating a positive 1,3
reading targeted at impact on pupils, particularly from disadvantaged backgrounds. Targeted
disadvantaged pupils phonics interventions have been shown to be more effective when

who require further delivered as regular sessions over a period up to 12 weeks.

phonics support.

PP children identified in Phonics | EEF (educationendowmentfoundation.org.uk)

class Reading Records and

focussed on for additional

support. Reading

4 TAs x 1 hour daily

£16000

To provide school-led Tuition targeted at specific needs and knowledge gaps can be an 1,4

tutoring for identified
pupils prioritising Pupil
Premium and
disadvantaged
including high
attainers.

Small group tutoring has
taken place across year
groups 2, 5and 6 as a
priority.

Jan - May

45 mins per week HT
salary x 100%

90 mins per week RM
salary x 100%

90 mins per week CS
salary x 50%

30 mins of ES salary

effective method to support low attaining pupils or those falling behind,
both one-to-one.

One to one tuition is very effective although high cost. Research indicates
that it is most effective when linked to normal lessons.

Small group tuition | EEF (educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants?utm_source=/education-evidence/guidance-reports/teaching-assistants&utm_medium=search&utm_campaign=site_search&search_term=standa
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants?utm_source=/education-evidence/guidance-reports/teaching-assistants&utm_medium=search&utm_campaign=site_search&search_term=standa
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

per weekE6471

30 mins of KR salary

per week

Use of Take 2 time so Tuition targeted at specific needs and knowledge gaps can be an 1, 2, 3, 4,

children 'keep up’ to effective method to support low attaining pupils or those falling behind, 5

minimise the need for both one-to-one. This year, the focus will be on using this time to share

further intervention verbal feedback with children as ensuring that they use this feedback to

programmes. impact on their learning immediately.

6 TAs 30 mins per day | Small group tuition | EEF (educationendowmentfoundation.org.uk)

approx

Implementation of Ensuring that all children become fluent in their Reading and Writing 1

specific intervention within KS2 is of utmost importance, particularly for our disadvantaged

for reading and children or those falling behind. This year, the focus will be on ‘closing

writing in Key Stage this reading and writing gap’ by using a systematic English intervention

Two. Fresh Start within Key Stage 2.

Support of reading Improving Literacy in Key Stage 2 | EEF

lead in school 0.1 (educationendowmentfoundation.org.uk)

fortnightly approx.

As previous re.

RWI/Fresh start

Wider strategies (i.e. attendance, behaviour, wellbeing)

Budgeted cost: £8,100

Activity Evidence that supports this approach Challenge
number(s)
addressed

Enhanced parent Parents play a crucial role in supporting their children’s learning, and 6 (all)

engagement through levels of parental engagement are consistently associated with better

additional parent academic outcomes. Moving forwards, additional parental workshops

communication. will be made available for Reading, Writing and Maths.

Working with Parents to Support Children's Learning | EEF

Parental Workshops (educationendowmentfoundation.org.uk)

Including preparation EEF Parental Engagement +3 months

3 hours x 22% of DMS

and LA salary

3 hours Maths x 22%

DMS saIary-

3 hours Assessment x

22% RM, CS, LA salaries

Use of Inspire By ‘Character’, we mean a set of attitudes, skills, and behaviours — such 6,7,8

Challenge Awards to
support children’s
wider development
and experiences

as self-control, confidence, social skills, motivation, and resilience —
that are thought to underpin success in school and development and
experiences. beyond. These are also referred to as ‘social and
emotional skills’, ‘non-cognitive skills’ or ‘essential life skills’. Pupil
Premium children in our setting tend to have less opportunities and

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents?utm_source=/education-evidence/guidance-reports/supporting-parents&utm_medium=search&utm_campaign=site_search&search_term=parent%20engageme
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents?utm_source=/education-evidence/guidance-reports/supporting-parents&utm_medium=search&utm_campaign=site_search&search_term=parent%20engageme

1 SLT meeting to discuss
and dev-

Rock Kidz experience
(E250 + VAT)

exposure to enrichment type activities that help them develop their
wider character and confidence for life.

Life skills and enrichment | EEF
(educationendowmentfoundation.org.uk)

EEF Arts Participation +3 month

Subsidised trips,
uniform and after
school provision -
Contingency fund for
acute issues.

Funding support where
needed, school fleeces
allocated. Funding
support for trips. After
School Clubs each
term.

£3000 per aside.

Based on our experiences and those of similar schools to ours, we
have identified a need to set a small amount of funding aside to
respond quickly to needs that have not yet been identified.

All

Trial Breakfast Club
provided for all
targeted children
(Summer 2024
onwards)

Free Breakfast Club offered to all FSM children to tackle persistent
absenteeism, lateness, pupil self-regulation and prepare children for
learning and interventions at the start of the day.

EEF statement: re-publication of the evaluation of school... | EEF
(educationendowmentfoundation.org.uk)

Embedding principles of good practice set out in the DfE's Improving
School Attendance guidance.

EEF Social and Emotional Learning +4 months

Part B: Review of outcomes in the previous academic year

Review of 2023-24

Aim

Outcome

Academic Progress
and Outcomes

Outcomes have improved overtime showing an impact of this plan so far. Outcomes were as follows.

m School National School
EXS EXS GDS
Reading 60% 74% 13%
GaPS Grasr;:;r:,gpuncmaﬂon & 53% 72% 7%
Mathematics 60% 73% 3%
Reading, Writing & 50% 61% 0%

Maths Combined

Attainment for Pupil Premium children were R: 45% GAPs: 27% Maths: 45% RWM: 45%

National
GDS

28%
32%
24%

8%
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_search&search_term=enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_search&search_term=enrichment
https://educationendowmentfoundation.org.uk/news/eef-statement-republication-of-the-evaluation-of-school-breakfast-clubs?utm_source=/news/eef-statement-republication-of-the-evaluation-of-school-breakfast-clubs&utm_medium=search&utm_campaign=site_search&search_term=breakfast%20clubv
https://educationendowmentfoundation.org.uk/news/eef-statement-republication-of-the-evaluation-of-school-breakfast-clubs?utm_source=/news/eef-statement-republication-of-the-evaluation-of-school-breakfast-clubs&utm_medium=search&utm_campaign=site_search&search_term=breakfast%20clubv

The following table shows improvements overtime at the end of KS2.

Year 6 SATs 2021-22 2022-23 2023-24
EXS GDS EXS GDS EXS GDS
Reading Attainment 57% 26% 48% 13% 60% 13%
Writing Attainment 52% 0% 65% 0% 70% 0%
Maths Attainment 48% 0% 52% 16% 60% 3%
GaPSs Attainment 43% 22% 55% 6% 53% 7%
Combined 39% 0% 42% 6% 50% 0%

Considerable coaching and development has gone into developing mastery teaching over 23/24
continued from 22/23 and this will continue. The focus now needs to shift to the proportions of children
achieving Maths GD.

Reading attainment has continued to improve overtime as a result of going CPD and pedagogy training.

Oral language skills

We identified oracy as a significant weakness. Children enter Early Years with lower than expected
language skills, breadth of vocabulary and standard English. CPD and development of teacher pedagogy
around Oracy has been planned as a school focus. Teachers have received training around developing
and promoting oracy within the classroom. This has been partially embedded but is something that
needs to be an ongoing focus into 2024-25. Using symbols to support Oracy has been put in place and
supports pupils to be active speakers and listeners. The Oracy Festival in the summer of 2023-24 was
excellent and impacted well on those attended. Something similar will happen at the end of this Year.

Phonics screening
check

73% of children in Year 1 passed the phonic screening test compared to a National of 80%. This was
broadly in line with the targets set reflecting the children’s starting points however. 50% (2/4) of the
disadvantaged children passed the phonics screening.

During the Autumn term we have upskilled all phonics teachers again, ensured that our Reading Lead is
able to coach and monitor the teaching of phonics daily and changed our timetable to focus on reading.
These have been quality assured.

Knowledge to use
and apply

A focus of Cross Trust training Autumn term 2023-24 was retrieval practice. This has focused on
upskilling staff to plan in ways that support children to recall and remember prior learning. Equally,
maths mastery and the use of the NCTEM Mastering number in Reception and KS1 has had clear impact
on teachers planning and delivery. Coaching and development also supported this.

The impact is evident in the GLD 2023-24 at National — 66.7% from a starting point of 40% and in the
MTC outcomes at the end of year 4 exceeding National with 61% of the cohort achieving 25+ and a
mean average score of 22.8. 60% of PP children scored full marks so in line with all children.

Wellbeing and mental
health

The school serves a particularly deprived area, and this brings social and emotional difficulties with
families who struggle living in poverty, accessing appropriate employment and training and the school
works hard to engage parents and families. There are a number of children across the school who
require additional mental health and wellbeing support through the pastoral team. The Pastoral
Manager coordinates groups and 1:1s through the Thrive approach and children are supported well.

During 2023-24, Onside started working with us targeting Pupil Premium learners with outdoor/sports.
Pupil voice has been extremely positive in relation to this. This has continued during Autumn 2024-25
and has evolved to be Outdoor Learning Projects within our newly developed Forest School area.

Attendance is regular,
consistent and in
line/better than

Attendance has improved overtime with less children being persistently absent.
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national expectations.
Persistent lates and
absenteeism are

Persistent absentees

reduced. 2021/22 2022/23 2023/24
School % 280 283 19.8
Comparison to all schools Highest 20% Highest 20% -

Comparison to schools with a similar

' o ) N )
level of deprivation Highest 20% Highest 20%

We are still in the highest 20% of schools in terms of absence but this has reduced over the last 3 years.

Absence
2021/22 2022/23 2023/24
School % 7.2 72 6.8
Comparison to all schools - Highest 20% Highest 20%

Comparison to schools with a similar

- - Highest 20%
level of deprivation Ighest cU%

School work hard to inform parents of when it is appropriate to keep children off school through
mediums such as Attendance Newsletter, telephone calls and home visits. Attendance is a standing item
on the weekly school newsletter and incentives for good attendance are in place. We take a very
personalised approach as we know our families so well. Initiatives implemented by school resulted in a
number of disadvantaged pupils returning to consistent good attendance following intervention from
school. Attendance remains a whole school priority for 2024/25 and beyond.

Further Information

Additional Activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil
premium.

That will include:

Embedding more effective practice around challenge and feedback. EEF evidence demonstrates this has
significant benefits for pupils, particularly disadvantaged pupils. Significant CPD will be implemented to further
support teaching and learning.

We will offer an enhanced range of high-quality co-curricular activities to boost wellbeing, behaviour,
attendance, and childhood experience. Activities will focus on building life skills such as confidence, resilience,
and socialising.

We will investigate the implications of providing technology to our vulnerable families.

Planning, implementation, and evaluation

When planning our Pupil Premium strategy for 2023 to 2026, we identified through thorough monitoring and
evaluation, a clear set of objectives to support disadvantaged pupils to move forward, make good progress
and catch up to peers. We triangulated evidence from data and pupil progress meetings, flipped monitoring
book scrutinies, conversations with parents, pupil voice and teachers in order to identify the challenges faced
by disadvantaged pupils. We also used the EEF's families of school's database to view the performance of
disadvantaged pupils in schools similar to ours and schools with a wide demographic within our Trust to learn
from their approach and strategies and share best practice. We looked at a number of reports, studies and
research papers about effective use of pupil premium, the impact of social disadvantage over time on
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educational outcomes and how to address challenges to learning as a result of socio-economic disadvantage.
We also looked at studies about the impact of the pandemic on disadvantaged pupils and took into account
research from the EEF, research from Sonia Blandford and the National College. We used the EEF's
implementation guidance to help us develop our strategy and the tiered approach to help us diagnose specific
pupil needs and work out which activities and approaches are likely to work in our school. We have put a
robust evaluation framework in place for the duration of our strategy to secure better outcomes for
disadvantaged pupils and ensure they have every opportunity given to them to facilitate success, progress and
attainment.

The pupil Premium lead will review and tweak the strategy for 2024-25 based on this review published by Dec
31% 2024,
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